Volume - VI Issue-1l | Quarterly | June 2017

\w

Prmmpa.l
St. Xavier's College of Education
... (Autonomous)
~“Palayamkottai- 627 002

RI SARADA COLLEGE OF EDUCATION

( AUTONOMOUS ), SALEM - 636 016

RE-ACCREDITED BY NAAC WITH “A” GRADE (III CYCLE)

( AFFILIATED TO TAMIL NADU TEACHERS EDUCATION UNIVERSITY, CHENNAI )
: Falrlands, Salem 636 016. TAMILNADU INDIA




INDEX

TITLE OF THE PAPER

PAGE
NO

ELEMENTARY PRE-SERVICE TEACHERS’ INTEREST IN TEACHING
PROFESSION
Mr. R Rajkumar
Dr. G. Hema

COGNITIVE STYLES AND ACADEMIC ACHIEVEMENT OF HIGHER
SECONDARY STUDENTS

M. Balasubramaniam

Dr. D.Sivakumar

SELF-EFFICACY OF PRIMARY SCHOOL TEACHERS
Dr. Y. Daniel
Rev. Dr. D. Thomas Alexander, S .

MORAL VALUES AMONG SEVENTH STANDARD STUDENTS IN SALEM
DISTRICT
M. Maria Clement Felix
Dr.M.Vakkil

MULTI MEDIA USAGE IN TEACHER EDUCATION
a Dr A V Karabasanagoudra
Dr L G Pujar

VIEWS OF SRIMATH SWAMI CHIDBHAVANANDA ON “THE TEACHER”




igating the self-et‘ﬁcacy of primary school teacl,

primary schoo| teachers from Tenkas;j Educationa] District. 1y,

test and “F°

INTRODUCTION
Self-efficacy js defined as “personal
judgments about one's ability to perform a
given task™. Primary School Teachers are the

10V std. The primary school teachers are
‘eSponsible  for (pe toundations f the
students. Teacher is the person who can
Knock at the doors of mind. Teacher efficacy
is the teacher’s beljef in hig or her Capability
10 organize and CXecute courses of action
required to successfully accomplish
specific teaching task in 4 particular context.
It is in making explicit the judgment of
Personal competence in light of an analysis

of the task and  situation. Both the sejf:
perception  of teaching competence
('including an - assessment of internal

assessment of

résources and constraints external to the

teacher) contribute to teacher efficacy and to
the consequences that
beliefs,

t fﬁom efficacy
; /

Prin
St. Xavierls College of Education

were selected using stratified random sampling technique. The self-efficacy scale prepared |
Megan Tschnnen-Moran and Anita Woolfolk Hoy was ysed for collecting the data. 1},
survey method wag used for the Study. The data was analysed using Percentage analy.;.,
test. The major finding shows that no significant difference found betw ey
government ajded and government primary school teachers in theijr selt‘—et‘ﬁcacy
dimensions. Significant difference found between the Primary schoo| teachers who attendyf

and o

SIGNIFICANCE OF THE STUDY

Primary education plays a vital role in
socialization of child. According to | |
Green (1964) the act of teaching may he
considered as those that a teacher comes o
given Consequence to certain profession;|
rules for the principles, They are rationg il
deliberate deeds performed accordance w jy,
protessional calling. The fipst Step towar.,
Systematic classroom Management g made
when a teacher understands how to control
his Communication g that he can use his

skills in their subjects. The teachers’ se|f.
efficacy wij help them become better
teachers. Morey Marilyn (1996) found tha
the students’ i

the self~efﬁcacy of the teacher shows better
academic achievement among the students




Lanter and Maureen Lacey (2003) observed
that the teacher efficacy was related to
- tollaboration through the power of shared
it was related to
empowerment through the role of self-
confidence. So the investigator has decided
to find the self-efficacy of the primary school
leachers.

- resources and  further

OBJECTIVES

I. To find out the significant difference

if any in self-efficacy and its
dimensions of  primary school
teachers with reference to type of
school.

2. To find out the significant difference
if any in self-efficacy and its
dimensions  of primary  school
teachers with reference to attended
and not attended in-service training
programme.

3. To find out the significant difference
if any in self-efficacy and its
dimensions  of  primary  school
teachers with reference to teaching
experience. .

HYPOTHESES

1. There is no significant difference in
the self-efficacy and its dimensions
of the primary school teachers with
reference to type of school.

There is no significant difference in
self-efficacy and its dimensions of
primary  school teachers  with
reference to attended and not
attended in-service training
programme.

There is no significant difference in
self-efficacy and its dimensions of

)

d

school teachers  with

primary

reference to teaching experience.
METHOD USED FOR THE RESEARCH
The survey method was found suitable for
this investigation.

POPULATION FOR THE STUDY

The population for the study is the primary
teachers handling third. fourth and fifth
standard of the primary schools in Tenkasi
Educational District.

SAMPLE FOR THE STUDY

The randomly selected 79
schools in Tenkasi educational district in
Tirunelveli. From these schools the teachers
are selected with the help of stratified
random sampling technique. The sample
consists of 210 primary school teachers.
TOOL

investigator

The self-efficacy scale prepared by Megan
Tschnnen-Moran and Anita Woolfolk Hoy
(2001) was used for collecting the data. The
tool  consists 24 items
Ctficacy student
instructional  strategies and
classroom management. The reliability of the
tool is 0.72.

of with  three

dimensions  viz. in

engagement.

STATISTICAL TECHNIQUES
For analyzing the data. statistical techniques
like*t” test, and *F’ test were used.

ANALYSIS OF DATA

Hypothesis 1

There is no signiticant difference between
government aided and government primary
school teachers in self-efficacy and its
dimensions.
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Table — 1 Mean Difference between government aided and government
Primary school teach ers in their self- efficacy

Government aided | Government Caleul Significanc
Self-efficacy and its N=109 e at
dimensions " e
Cvalue | ot tevel
Eificacy in student 24.50 330 | 2427 | 4.0 T 0.47 NS |
engagement :
- . f
Efficacy in instructional 25.26 358 | 24.61 | 3.92 ( 1.24 NS |
strategies .
Efficacy in classroom 25.13 362 [ 2522 | 3.77 / 0.17 NS |
management
NS |
74.89 930 | 7410 | 1033 | 58 |
Self-efficacy {
——

J\ [_In~service Training Programme ﬁ\
Self-efficacy and its Attended Not attended Calculated | Significance

dimiasions N =163 N =47 TR | v ek
Mean S.D | Mean S.D
Efficacy in student 2494 | 315 | 2247| 455 3.50 S
engagement
Efficacy in ies | 2568 | 3.08 [ 2240 470 4.51 S
Instructional strategies
Efficacy in classroom 2574 | 345 | 2321 335 4.05 S
management
S
Self-efficacy 76.36 | 838 | 68.09 | 1157 4.57
|
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is inferred from the above table that there is significant difference between the primary
ool teachers who attended and not attended in-service training programme in student
= engagement, instructional strategies, classroom management dimensions and self-efficacy.
hat is, the in-service training programme attended teachers are better than the teachers those
ho are not attended in-service training programme in their self-efficacy.

~Ilypothesis — 3

_ There is no significant difference among the teachers of below 10 years, 10-20 years, and

~ above 20 years teaching experience in their self-efficacy and its dimensions.

Table — 3 showing the ‘f* value of teachers of below 10 years, 10-20 years, and above 20
years teaching experience in their self- efficacy

Self-efficacy and Sog;‘ce Sum of daf Variance | Calculated | Significance

its dimensions L. squares estimate | ‘F’ value | at5% level
variation

Efficacy in Between | 29031 | 2.00 | 145.16

student 11.92 S

engagement Within 2521.67 | 207.00 12.18

Efficacy in Between | 302.84 | 2.00 151.42

instructional 11.74 S

strategies Within 2669.59 | 207.00 12.90

Efficacy inclass | Between | 339.67 | 2.00 | 169.84 a

room 13.91 S

management Within 2528.16 | 207.00 12.2]

Between 2767.00 2.00 1383.50

Self-efficacy Within 17479.50 | 207.00 84.44

th is inferred from the above table that there is significant difference among the teachers of
below 10 years, 10-20 years, and above 20 years teaching experience in their efficacy in
student engagement, instructional strategies, classroom management dimensions and self-
efficacy. While comparing self-efficacy of below 10 years, 10-20 years and above 20 years
teaching experience of primary school teachers, the teachers with above 20 years teaching
experience (25.76) are better than below 10 years (22.72) and 10-20 years (25.00) teaching
experience.

FINDINGS 2. Significant difference was found
|. No significant difference was found between the primary school teachers
between government aided and who attended and not attended in-
government primary school teachers service training programme in their

in their efficacy in  student efficacy in student engagement,
engagement, instructional strategies, instructional ~ strategies. ~classroom
classroom management dimensions management dimensions and over all

and global score of Self-efficacy. self-efficacy. That is, the in-service

training programme attended teachers
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are better than counter part in their
efficacy self-efficacy.

3. Significant difference was found
among the teachers of below 10
years, 10-20 years, and above 20
years teaching experience in their
efficacy in student engagement,
instructional ~ strategies, classroom
management dimensions and global
score  of  self-efficacy.  While
comparing self-efficacy of below 10
years, 10-20 years and above 20
years teaching experience of primary
school teachers, the teachers with
above 20 years teaching experience
(25.76) are better than below 10 years
(22.72) and 10-20 years (25.00)
teaching experience.

INTERPRETATIONS

The °t’ test results revealed that teachers who
attended in-service training programme have
better efficacy in student engagement.
instructional strategies, classroom
management and self-efficacy than the
teachers those who had not attegded in-
service training programme. This may be due
to the fact that this programme is a complete
package meant for developing teachers in all
the areas of his/her profession. So the
teachers got improved on carefully dealing
with all types of students and they can
manage the classroom so effectively.

“F? value shows that the teachers with above
20 years teaching experience have better
efficacy in student engagement dimensions
and overall self-efficacy than below 10 years
and 10-20 years teaching experience. This
may be due to the fact that they are highly
experienced. possessing practical knowledge
and therefore they easily understood the

mannerism, behaviour, attitudes, likes il :
dislikes of every kind of student.
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