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Methodology 

This study falls under the category of descriptive research, and survey method was adopted to 

carryout the research work. 829 secondary school teachers, working in 61 schools from 

Tiruvannamalai, Villuppuram and Vellore districts, were taken as samples for the study, 

using simple random sampling technique. ‘Professional Behavior Scale’ constructed and 

validated by the investigator was the used tool for collecting data. The final version of the 

tool hada total of 66 items, out of which 40 were positive items and 26 were negative items. 

These items were classified and grouped under seven dimensions, namely passion for subject 

knowledge, planning for instruction, delivery of instruction, interpersonal communication, 

professional conduct, respect for diversity, and involvement in professional development. 

The tool was designed as a five-point scale with the options strongly disagree, disagree, 

undecided, agree, and strongly agree,  and the respondents were instructed to choose any one 

of the options that suits them best against the given item. The positive items were assigned 

the value in the normal order of one to five, and the negative items were assigned the value in 

the reverse order of 5 to 1.  The collected data were analysed using SPSS.  

Results of the Study 

Objective 1: 

To find out the level of professional behaviour of secondary school teachers 

Table 1.1 

Level of Professional Behaviour of Secondary School Teachers 

Dimensions of 

Professional Behaviour 

Low Moderate High 

N % N % N % 

Passion for the subject 

knowledge 
152 18.4 670 80.8 7 0.8 

Planning for instruction 112 13.5 536 64.7 181 21.8 

Delivery of instruction 129 15.5 566 68.3 134 16.2 

Interpersonal 

communication 
136 16.4 580 70.0 113 13.6 

Professional conduct 133 16.0 692 83.5 4 0.5 

Respect for diversity 126 15.2 539 65.0 164 19.8 

Involvement in 

professional development 
127 15.3 561 67.7 141 17.0 

Professional behaviour in 

total 
140 16.9 582 70.2 107 12.9 

It is inferred from the Table 1.1 that 16.9% of secondary school teachers have low, 70.2% of 

them have moderate and 12.9% of them have high level of professional behaviour in total.  
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Hypothesis Testing 

Ho 1: There is no significant difference between male and female secondary school teachers 

in their professional behaviour and its dimensions. 

Table 1.2 

Difference between Male and Female Secondary School Teachers in their Professional 

Behaviour 

Dimensions of 

Professional 

Behaviour 

Gender N Mean S.D 
Calculated 

‘t’ value 
Remarks  

Passion for the 

subject 

knowledge 

Male 238 49.39 10.58 

1.10 NS 
Female 591 50.24 9.75 

Planning for 

instruction 

Male 238 49.11 9.99 
1.61 NS 

Female 591 50.35 9.98 

Delivery of 

instruction 

Male 238 50.96 10.38 
1.76 NS 

Female 591 49.61 9.82 

Interpersonal 

communication 

Male 238 49.68 9.90 
0.57 NS 

Female 591 50.12 10.04 

Professional 

conduct 

Male 238 48.96 10.64 
1.90 NS 

Female 591 50.41 9.70 

Respect for  

diversity 

Male 238 49.08 9.76 
1.68 NS 

Female 591 50.37 10.07 

Involvement in 

professional 

development 

Male 238 50.47 9.82 

0.86 NS 
Female 591 49.81 10.07 

Professional 

behaviour in 

total 

Male 238 49.64 10.25 

0.65 NS 
Female 591 50.14 9.90 

(The table value of ‘t’ is 1.96,  NS  -  Not Significant) 

It is inferred from the Table 1.2 that the calculated ‘t’ value (1.10, 1.61, 1.76, 0.57, 1.90, 1.68, 

0.86, 0.65) is less than the table value (1.96) at 0.05 level of significance. Hence the 

respective null hypothesis is accepted. Thus, the result shows that there is no significant 

difference between male and female secondary school teachers in the dimensions of passion 

for the subject knowledge, planning for instruction, delivery of instruction, interpersonal 

communication, professional conduct, respect for diversity, involvement in professional 

development and professional behaviour in total. 
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Ho 2: There is no significant difference between UG degree and PG degree educational 

qualification of secondary school teachers in their professional behaviour and its dimensions. 

Table 1.3 

Difference between UG Degree and PG Degree Educational Qualification of Secondary 

School Teachers in their Professional Behaviour 

Dimensions of 

Professional 

Behaviour 

Educational 

Qualifications 
N Mean S.D 

Calculated 

‘t’ value 
Remarks  

Passion for the 

subject knowledge 

UG degree 296 49.96 9.22 
0.06 NS 

PG degree 533 50.01 10.41 

Planning for 

instruction 

UG degree 296 49.90 9.19 
0.19 NS 

PG degree 533 50.05 10.42 

Delivery of 

instruction 

UG degree 296 49.88 9.59 
0.23 NS 

PG degree 533 50.06 10.22 

Interpersonal 

communication 

UG degree 296 49.78 9.55 
0.46 NS 

PG degree 533 50.12 10.24 

Professional 

conduct 

UG degree 296 48.78 9.79 
2.61 S 

PG degree 533 50.67 10.05 

Respect for  

diversity 

UG degree 296 48.86 9.97 
2.44 S 

PG degree 533 50.63 9.96 

Involvement in 

professional 

development 

UG degree 296 49.97 9.82 

0.05 NS 
PG degree 533 50.01 10.10 

Professional 

behaviour in total 

UG degree 296 49.55 9.45 
0.94 NS 

PG degree 533 50.24 10.29 

(The table value of ‘t’ is 1.96,  S - Significant, NS  -  Not Significant) 

It is inferred from the Table 1.3 that the calculated ‘t’ value (0.06, 0.19, 0.23, 0.46, 0.05, 

0.94) is less than the table value (1.96) at 0.05 level of significance. Hence the respective null 

hypothesis is accepted. Thus, the result shows that there is no significant difference between 

UG degree and PG degree educational qualification of secondary school teachers in the 

dimensions of passion for the subject knowledge, planning for instruction, delivery of 

instruction, interpersonal communication, involvement in professional development and 

professional behaviour in total. But there is significant difference between UG degree and PG 

degree educational qualification of secondary school teachers in the dimensions of 

professional conduct and respect for diversity. Hence the respective null hypothesis is 

rejected. 
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While comparing the mean scores of UG degree (Mean=48.78) and PG degree educational 

qualification of secondary school teachers (Mean=50.67), the PG degree educational 

qualification of secondary school teachers are better than the UG degree educational 

qualification of secondary school teachers in their professional conduct.  

While comparing the mean scores of UG degree (Mean=48.86) and PG degree educational 

qualification of secondary school teachers (Mean=50.63), the PG degree educational 

qualification of secondary school teachers are better than the UG degree educational 

qualification of secondary school teachers in their respect for diversity. 

Ho3: There is no significant difference between in-service training attended and in-service 

training not attended secondary school teachers in their professional behaviour and its 

dimensions. 

Table 1.4 

Difference between In-Service Training Attended and In-Service Training Not Attended 

Secondary School Teachers in their Professional Behaviour 

Dimensions of 

Professional 

Behaviour 

In-service 

Training 
N Mean S.D 

Calculated 

‘t’ value 
Remarks  

Passion for the 

subject knowledge 

Attended 762 50.19 10.00 
1.94 NS 

Not attended 67 47.73 9.69 

Planning for 

instruction 

Attended 762 50.19 9.97 
1.90 NS 

Not attended 67 47.77 10.04 

Delivery of 

instruction 

Attended 762 50.17 9.95 
1.71 NS 

Not attended 67 47.99 10.33 

Interpersonal 

communication 

Attended 762 50.28 9.90 
2.79 S 

Not attended 67 46.74 10.54 

Professional 

conduct 

Attended 762 50.19 9.87 
1.89 NS 

Not attended 67 47.78 11.18 

Respect for  

diversity 

Attended 762 50.15 9.91 
1.48 NS 

Not attended 67 48.26 10.89 

Involvement in 

professional 

development 

Attended 762 50.38 9.80 

3.78 S 
Not attended 67 45.60 11.13 

Professional 

behaviour in total 

Attended 762 50.27 9.93 
2.71 S 

Not attended 67 46.83 10.28 

(The table value of ‘t’ is 1.96,  S - Significant, NS  -  Not Significant) 

It is inferred from the Table 1.4 that the calculated ‘t’ value (1.94, 1.90, 1.71, 1.89, 1.48) is 

less than the table value (1.96) at 0.05 level of significance. Hence the respective null 
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hypothesis is accepted. Thus, the result shows that there is no significant difference between 

in-service training attended and in-service training not attended secondary school teachers in 

the dimensions of passion for the subject knowledge, planning for instruction, delivery of 

instruction, professional conduct and respect for diversity. But there is significant difference 

between in-service training attended and in-service training not attended secondary school 

teachers in the dimensions of interpersonal communication, involvement in professional 

development and professional behaviour in total. Hence the respective null hypothesis is 

rejected. 

While comparing the mean scores of in-service training attended secondary school teachers 

(Mean=50.28) and in-service training not attended secondary school teachers (Mean=46.74), 

the in-service training attended secondary school teachers are better than the in-service 

training not attended secondary school teachers in their interpersonal communication.  

While comparing the mean scores of in-service training attended secondary school teachers 

(Mean=50.38) and in-service training not attended secondary school teachers (Mean=45.60), 

the in-service training attended secondary school teachers are better than the in-service 

training not attended secondary school teachers in their involvement in professional 

development.  

While comparing the mean scores of in-service training attended secondary school teachers 

(Mean=50.27) and in-service training not attended secondary school teachers (Mean=46.83), 

the in-service training attended secondary school teachers are better than the in-service 

training not attended secondary school teachers in their professional behaviour in total.  

Ho 4: There is no significant difference between the secondary school teachers who check 

social media before going to bed and do not check of social media before going to bed in 

their professional behaviour and its dimensions. 

Table 1.5 

Difference between the secondary school teachers who check social media before going to 

bed and do not check of social media before going to bed in their professional behaviour and 

its dimensions 

Dimensions of 

Professional 

Behaviour 

Checking 

Social 

Media 

N Mean S.D 
Calculated 

‘t’ value 
Remarks  

Passion for the 

subject knowledge 

Yes 499 49.01 9.26 
3.52 S 

No 330 51.49 10.85 

Planning for 

instruction 

Yes 499 48.65 9.29 
4.81 S 

No 330 52.02 10.68 

Delivery of 

instruction 

Yes 499 49.64 9.83 
2.26 S 

No 330 50.53 10.23 

Interpersonal Yes 499 49.04 9.37 3.39 S 
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communication No 330 51.43 10.73 

Professional conduct 
Yes 499 49.04 9.61 

3.42 S 
No 330 51.45 10.39 

Respect for diversity 
Yes 499 49.36 9.54 

2.23 S 
No 330 50.95 10.60 

Involvement in 

professional 

development 

Yes 499 49.21 9.36 

2.77 S 
No 330 51.18 10.80 

Professional 

behaviour in total 

Yes 499 48.96 9.19 
3.67 S 

No 330 51.55 10.93 

(The table value of ‘t’ is 1.96,  S  -  Significant) 

It is inferred from the Table 1.5 that the calculated ‘t’ value (3.52, 4.81, 2.26, 3.39, 3.42, 2.23, 

2.77, 3.67) is greater than the table value (1.96) at 0.05 level of significance. Hence the 

respective null hypothesis is rejected. Thus, the result shows that there is significant 

difference between the secondary school teachers who check social media before going to 

bed and do not check social media before going to bed in the dimensions of passion for the 

subject knowledge, planning for instruction, delivery of instruction, interpersonal 

communication, professional conduct, respect for diversity, involvement in professional 

development and professional behaviour in total.  

While comparing the mean scores of the secondary school teachers who check social media 

before going to bed (Mean=49.01) and do not check social media before going to bed 

(Mean=51.49), those who do not check social media before going to bed are better than those 

who do not check social media before going to bed in their passion for the subject 

knowledge.  

While comparing the mean scores of secondary school teachers who check social media 

before going to bed (Mean=48.65) and do not check social media before going to bed 

(Mean=52.02), those who do not check social media before going to bed are better than those 

who check social media before going to bed in their planning for instruction. 

While comparing the mean scores of checking of secondary school teachers who check social 

media before going to bed (Mean=49.64) and do not check of social media before going to 

bed (Mean=50.53), those who do not check social media before going to bed are better than 

those who check social media before going to bed in their delivery of instruction. 

While comparing the mean scores of secondary school teachers who check social media 

before going to bed (Mean=49.04) and do not check social media before going to bed 

(Mean=51.43), those who do not check social media before going to bed are better than those 

who check social media before going to bed in their interpersonal communication. 

While comparing the mean scores of secondary school teachers who check social media 

before going to bed (Mean=49.04) and do not check social media before going to bed 
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(Mean=51.45), those who do not check of social media before going to bed are better than 

those who check social media before going to bed in their professional conduct. 

While comparing the mean scores of secondary school teachers who check social media 

before going to bed (Mean=49.36) and do not check social media before going to bed 

(Mean=50.95), those who do not check of social media before going to bed are better than 

those who check social media before going to bed in their respect for diversity. 

While comparing the mean scores of secondary school teachers who check social media 

before going to bed (Mean=49.21) and do not check social media before going to bed 

(Mean=51.18), those who do not check of social media before going to bed are better than 

those who check social media before going to bed in their involvement in professional 

development. 

While comparing the mean scores of secondary school teachers who check social media 

before going to bed (Mean=48.96 and do not check social media before going to bed 

(Mean=51.55), those who do not check of social media before going to bed are better than 

those who check social media before going to bed in their professional behaviour in total. 

Ho 5: There is no significant difference between the secondary school teachers who think 

social media has affected their relationship with others and has not affected their relationship 

with others in their professional behaviour and its dimensions. 

Table 1.6 

Difference between the secondary school teachers who think social media has affected 

their relationship with others and has not affected their relationship with others in their 

professional behaviour and its dimensions 

Dimensions of 

Professional 

Behaviour 

Social 

Media has 

Affected 

Relationship 

N Mean S.D 
Calculated 

‘t’ value 
Remarks  

Passion for subject 

knowledge 

Yes 111 46.26 11.15 
4.27 S 

No 718 50.57 9.68 

Planning for 

instruction 

Yes 111 44.91 10.37 
5.86 S 

No 718 50.78 9.71 

Delivery of 

instruction 

Yes 111 46.82 10.58 
3.62 S 

No 718 50.49 9.82 

Interpersonal 

communication 

Yes 111 46.25 10.76 
4.28 S 

No 718 50.57 9.75 

Professional 

conduct 

Yes 111 47.07 11.15 
3.33 S 

No 718 50.45 9.73 

Respect for Yes 111 46.75 11.05 3.69 S 
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diversity No 718 50.50 9.73 

Involvement in 

professional 

development 

Yes 111 46.69 10.80 

3.76 S 
No 718 50.51 9.77 

Professional 

behaviour in total 

Yes 111 45.61 10.51 
5.03 S 

No 718 50.67 9.75 

(The table value of ‘t’ is 1.96,  S  -  Significant) 

It is inferred from theTable 1.6 that the calculated ‘t’ value (4.27, 5.86, 3.62, 4.28, 3.33, 3.69, 

3.76, 5.03) is greater than the table value (1.96) at 0.05 level of significance. Hence the 

respective null hypothesis is rejected. Thus, the result shows that there is significant 

difference between the secondary school teachers who think social media has affected their 

relationship with others and has not affected their relationship with others in the dimensions 

of passion for subject knowledge, planning for instruction, delivery of instruction, 

interpersonal communication, professional conduct, respect for diversity, involvement in 

professional development and professional behaviour in total.  

While comparing the mean scores of secondary school teachers who think social media has 

affected their relationship with others (Mean=46.26) and has not affected their relationship 

with others (Mean=50.57), those who think the social media has not affected their 

relationship with others are better in their passion for subject knowledge.  

While comparing the mean scores of secondary school teachers who think social media has 

affected their relationship with others (Mean=44.91) and has not affected their relationship 

with others (Mean=50.78), those who think the social media has not affected their 

relationship with others are better in their planning for instruction. 

While comparing the mean scores of secondary school teachers who think social media has 

affected their relationship with others (Mean=46.82) and has not affected their relationship 

with others (Mean=50.49), those who think the social media has not affected their 

relationship with others are better in their delivery of instruction. 

While comparing the mean scores of secondary school teachers who think social media has 

affected their relationship with others (Mean=46.25) and has not affected their relationship 

with others (Mean=50.57), those who think the social media has not affected their 

relationship with others are better in their interpersonal communication. 

While comparing the mean scores of secondary school teachers who think social media has 

affected their relationship with others (Mean=47.07) and has not affected their relationship 

with others (Mean=50.45), those who think the social media has not affected their 

relationship with others are better in their professional conduct. 

While comparing the mean scores of secondary school teachers who think social media has 

affected their relationship with others (Mean=45.75) and has not affected their relationship 
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with others (Mean=50.50), those who think the social media has not affected their 

relationship with others are better in their respect for diversity. 

While comparing the mean scores of secondary school teachers who think social media has 

affected their relationship with others (Mean=46.69) and has not affected their relationship 

with others (Mean=50.51), those who think the social media has not affected their 

relationship with others are better in their involvement in professional development. 

While comparing the mean scores of secondary school teachers who think social media has 

affected their relationship with others (Mean=45.61) and has not affected their relationship 

with others (Mean=50.67), those who think the social media has not affected their 

relationship with others are better in their professional behaviour in total. 

Conclusion 

Becoming truly professional is a lifelong challenging (Seifert, 1999) task. Being professional 

is more of an attitude than a mere possession of knowledge and skills. It is a mindset on how 

we do to the best of our ability and inner satisfaction, without any flaw overcoming 

shortcomings, rather than what we do. A teacher with an urge to exhibit professional 

behaviour focuses on developing value-based attitudes, constantly updating subject 

knowledge, effective delivery of instruction, improving interpersonal skills, sticking on to 

professional ethics, and intrinsically interested in constant professional development. The 

arrived at finding that professional behaviour of secondary school teachers is at moderate 

level suggests that efforts should be taken to improve further. They may be encouraged to 

attend more in-service training programmes, as the finding shows that the in-service attended 

teachers showed better professional behaviour. They may be motivated to less-use the social 

media as the teachers who do not check of social media before going to bed showed better 

professional behaviour. Further they should not allow the use of social media to affect their 

relationship with others as it affects their professional behaviour. On the whole, the findings 

of the study contribute to teachers’ community at secondary level to improve their 

professional behaviour by providing valuable insights  
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